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Presenter
Presentation Notes
Data - observable property of stuff (facts, evidence) Raw, no meaning by itself
Information - Value we extract from data; meaning of recorded marks
Knowledge - Actionable, know how, skill; social process (plato’s view)
Wisdom - adds value, judgement, requires humans





“Prior to the digital era, scholarly 
knowledge was traditionally 
organized around the premise that 
knowledge is scarce and its artifacts 
materially vulnerable.” 

(Stewart, 2015)
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Presentation Notes
Freire (2000)
Banking concept of education - role of students is “receiving, filing and storing the deposits” (p. 72)
Scarcity paradigm:
I control the teaching and learning
Resources are scarce, need for an elite academic force
Maybe also the paradigm for oppression??? Tribalism, other?
Picture of what this looked like - teacher giving information/students receiving
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“We are witnessing a fundamental 
change in the production of 
knowledge and our relationship to 
content. This is producing an 
abundance of content which is 
unprecedented.” 

(Weller, 2011)





DIKW pyramids as prisms (Mercier, O. R., Stevens, N., & Toia, A., n.d.)

Presenter
Presentation Notes
FIGURE 4 Data- Information- Knowledge- Wisdom (DIKW) pyramids act as prisms, refracting “true independent reality” into “perceived reality”. Different cultures process data and information differently and “see” different things. A mätauranga Mäori prism that privileges wisdom will give a perceived reality that has similarities to, but important differences from, a Western science prism. 

“People perceive reality differently because they see the world through a filter that is the product of their cultural paradigms (Roberts, 1996), or the baseline assumptions that that culture’s knowledge system requires to function. “ P. 108

“The DIKW pyramid, as an analogue for human comprehension built upon different cultural paradigms and sets of knowledge- generating practices can be understood as a refractive lens within the TDO model.” p. 109

W - more important to knowledge transmission in maori culture
D - more important to knowledge transmission in western culture

Mercier, O. R., Stevens, N., & Toia, A. (n.d.). Matauranga Maori and the data-information-knowledge-wisdom hierarchy: A conversation on interfacing knowledge systems, MAI Journal, 1(2), 103-116.





“Authentic education is not carried on 
by “A” for “B” or by “A” about “B,” but 
rather by “A” with “B,” mediated by 
the world - a world which impresses 
and challenges both parties, giving 
rise to views or opinions about it.” 

(Freire, 2000, p. 93)



Open Educational Resources and Open Education

• Increased access 
• Participatory
• Establishes teacher and students as

co-learners and co-participants in teaching
and learning process

(McGreal, 2017)

Presenter
Presentation Notes
Indigenous knowledge is seen as belonging to the community as a whole and like
OER, it can be continually enhanced and expressed in many forms such as in stories, dance, songs, and
through the wisdom of elders.
 From MCGreal

McGreal, R. (2017). Special Report on the Role of Open Educational Resources in Supporting the Sustainable Development Goal 4: Quality Education Challenges and Opportunities. The International Review of Research in Open and Distributed Learning, 18(7). https://doi.org/10.19173/irrodl.v18i7.3541

“How can I dialogue if I start from the premise that naming the world is the task of an elite and that the presence of people in history is a sign of deterioration thus to be avoided. How can I dialogue if I am closed to - and even offended by - the contribution of others? How can I dialogue if I am afraid of being displaced, the mere possibility causing me torment and weakness?” (Freire, 2000, p. 90)
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Thank you!

Please find me at:
@s_hammershaimb
s.hammershaimb@gmail.com
sarahhammershaimb.com
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